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This evaluation report is based on the instructions described in the Programsensormappe for
der samfunnsvitenskapelige fakultet. The report will be in English, as agreed upon with the
Department of Comparative Politics. The overall assignment is to evaluate the programme
structure as a whole, and the specific courses in European studies given within the
programme, and offer suggestions of improvement. This report will also pay extra attention to
some of the changes made since the last report (by Elisabeth Bakke, 2018) as well as
reflections regarding fallout, how to strengthen the sense of programme attachment, and the
interaction with the SAMPOL courses.

This report is based on extensive documentation provided by the Department of Comparative
Politics, and a site visit in Bergen 18-19 October 2018. The site visit included meetings with
Director of Studies Leiv Marsteintredet, Director of the BA programme in European Studies
Michaél Tatham and Study advisor Stine Soltvedt Jakobsen, as well as meetings with
professor at AHKR (Department of Archeology, history, culture and science of religion
Christhard Hoffmann, previous Director of BA-programme in European Studies, and Kjetil
Evjen, who teaches in the introductory course EUR101. In addition to staff meetings, I also
had the opportunity to meet some students, one currently in the second year and two who had
finished the programme.

The documentation provided includes programme and course guides, statistics about
application rates, fallout rates, completed courses and students’ grades (autumn 2017 and
spring 2018), statistics about how many students who chose the comparative politics or
history specialisations respectively (2012-2017) and a report about the programme being one
of three programme pilots to test a new form of Opt-out Exchange process. In addition,
examples of exam questions and grading guides for exams have been provided.

The disposition of the report follows the suggested template from the instruction regarding
evaluation reports, with one main exemption; | have opted to discuss forms of examination
under the heading of each course. It makes more sense to me to discuss it together, as the way
the examinations (and other forms of assignments) are set up is an intrinsic part of how a
course functions pedagogically.



About the programme

The Bachelor programme in European Studies is administrated by the Department of
Comparative Politics at the University of Bergen since 2012. It was previously, before 2012,
organised by the Department of Archaeology, History, Culture and Religion. The program is
based on cooperation between these two departments, focusing on the academic disciplines
comparative politics and history.

Applications, admittance and fallout

There are 30 places available at the programme, which has been the same number since 2012.
The admitted number of students varies somewhat over the years. Most years it has been
around 30, with the exception of 2016 when there were unusually low numbers of admitted
students (see Table 1). According to numbers provided in the previous evaluation report, this
seems to more of less also correspond to the number of students applying to the programme as
their first choice (Programsensorrapport 2018, p 2).

Table 1 Number of admitted students, choice of specialisation in year 2, and fallout

Start | Students | Specialisationy2 | Active | % active Active final % active final
year |admitted | SAMPOL | History y2 y2 yr/current sem. | yr/current sem.
2012 17 2 19

2013 23 16 1 17 74% 7 30%

2014 34 17 1 18 53% 17 50 %

2015 35 21 4 25 71% 19 54 %

2016 15 9 1 10 67% 8* 53 % *
2017 27 20 4 24 88%

Source: Figures provided by the Department of Comparative Politics. *Spring 2018

In addition to the issue of limited number of students who apply and are admitted into the
programme, there is also the issue of fallout. After the first year of joint courses, the students
in the European studies programme chose to specialise in either Comparative politics or
History. At this point there is a noticeable drop in the number of students. | have been
informed by Leiv Marsteintredet that among those who drop out, a large share simply transfer
to the regulat SAMPOL programme. By the third and final year the numbers indicate that
slightly over half of the originally admitted students remain active in the programme. Fallout
obviously happens in all programmes and courses to some extent. A typical strategy is to
overbook the number of admitted students in the beginning to compensate for the predicted
fallout later. In this case, the lower number of applicants to the programme (especially as the
first choice) makes such a strategy more difficult. It should however be noted that the
numbers for 2017 looks much more positive, both in terms of the number of students starting
the programme, but especially also the lower levels of fallout. It seems as if the measures
taken to improve the situation after 2016 have been fruitful, although the future development
should of course be monitored carefully.

Table 1 also indicates that most of the programme students chose the specialisation in

comparative politics. | have not been able to find out if this has changed and become more
pronounced since the shift of the programme responsibility to the department of Comparative
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politics, or whether this has been the tendency also before. On average over the later years,
only one in ten students chose history. This situation did not seem to be of any particular
concern to neither the teachers from the varying disciplines, nor to the students. It can
however potentially affect the perception of the degree of cross-disciplinary of the
programme. More importantly, the choice of speciality in the second year is a feature of the
programme structure that does raise some concern regarding the programme identity of the
students.

Programme structure

After the first year of European studies courses, the students can chose to specialize in either
discipline. In the third year they have an exchange semester in the autumn, followed by the
spring semester with courses in the chosen discipline, including the bachelor thesis.

Table 2 Structure of the European Studies Bachelor programme (BASV-EUR), 3 years

Autumn Spring

Yr1 | EXPHIL-SVEKS Examen philosophicum- skuleeksamen, EUR103 Europa etter 1945: Ressursar, demografi,
10 p eller EXPHIL-SVSEM Examen philosophicum — gkonomi, 15 p
seminarmodell, 10 p EUR105 European Union Institutions, Politics, and

SAMPOL103 Faglege tilnaermingsmatar og ideologiar i Policies (Jean Monnet Academic Module), 15 p
studiet av politikk, 10 p

EUR101 Examen facultatum - Innfgring i europeisk
historie og politikk, 10 p

Yr2 | Samanlikn pol Historia Samanlikn pol Historia
MET102 Samfunnsvit- HIS101 Oversyn over SAMPOL105 Stats- og HI1S102 Oversyn over
skapleg metode, 15 p eldre historie til 1750, nasjonsbygging, 10 p nyare historie fra 1750,
SAMPOL115 Democracy 15p SAMPOL106 Politiske 15p
and Democratization, 15 p HIS113/114 Fordjuping i | institusjonar i etablerte HIS115/116 Fordjuping
eldre historie, 15 p demokrati, 10 p i nyare historie, 15 p
SAMPOL107 Politisk
mobilisering, 10 p

Yr3 | Utveksling (exchange semester) Samanlikn pol Historia
SAMPOL260 HI1S250
Bacheloroppgave i Bacheloroppgave i

samanliknande politikk, 10 p historie, 15 p

2 valfrie emne pa 200-niva (a HIS203 Teoriar,
10 p) metodar og historiske
kjelder, 15 p

Comment: The light grey areas indicate the semesters focusing on European studies, i.e. the first year and the exchange
semester in the autumn of the third year. In the second year the students chose specialisation, dark grey indicating SAMPOL
courses and white indicating History. This specialisation also remains for the spring courses of the third year when the
students also write their bachelor essays.

As illustrated in the overview of the programme structure in Table 2, the students only study
together during the first year. In the second year they follow the (much larger) courses within
each chosen specialization. According to the students | talked to during my site visit, this is a
challenge for the programme identity. There is a risk that students start to think of themselves
more as e.g. “SAMPOL” students than European studies students. This is amplified by the
fact that the only remaining joint semester of the programme is the exchange semester, when
the student group is anyway fragmented, as they are expected to go abroad and study at
another university. The variation over the years thus becomes quite large, depending on the
interest and activities among the programme students to keep up social activities, field trips,
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study groups etc. which helps to preserve a sense of European studies identity in any given
cohort.

The students also pointed to another aspect of the change into the specialisation discipline in
the second year, especially for those students who chose Comparative politics. They found the
qualitative step very large, from the courses in the spring of year one, to the autumn of year
two. Both the method’s course (MET102) and the democracy course (SAMPOL115) were
considered to be good, but rather challenging, especially in comparison to the three courses
(SAMPOL105, 106 and 107) that are taught the following spring. The students expressed the
view that they get to study these courses in the reversed order, and that the teachers of
SAMPOL115 assume all the students to have already taken the 105-107 courses. For the
students choosing history, this seems to be much less problematic, with a more logical order
of the courses.

A third remark about the overall programme structure and its consequences are the lack of
advanced courses in European Studies, which was also brought up by the students. The
students mentioned both the 200-level and the potential of a later stage 100-level course. In
addition to the value of the advanced course in itself, having the possibility to study again
together as a programme in European studies at a later stage would also increase the sense of
a programme with its own identity. To this point should also be added the fact that the
students write their bachelor theses in the specialisation discipline and not in European
studies. Some of the students indicated that it would have been nice to have “their own” sub
group of theses examination focusing on European issues, and preferably if possible, together
with the students choosing History as their specialisation.

In sum, there are issues concerning the risk of lack of programme identity, the lack of
advanced courses in European Studies, and potential of a more European studies focused
bachelor thesis course. The first aspect could, in addition to the great work done by the
students themselves) be considered in the form of perhaps one joint seminar/workshop per
semester about some important European topic, for students of both specialisations. Ideally in
a way that it could inform the coursework of some of the specialisation courses, but otherwise
as a “0 credit” assignment, which could potentially give some bonus points to later course
work.

The second part, advanced courses, is more difficult without changing the existing
programme structure. If that is to be considered, one potential idea could be to start the
specialisation already during the second semester, which would allow for the students
choosing SAMPOL to take those courses in the more logical order. Coming back to joint
European studies courses the fourth semester could then also allow for EUR103 and 105 to be
transformed into 113 and 115, with a more advanced theoretical approach. Especially for
EUR105, this seems as something that could potentially be done fairly easy. Otherwise the
fifth exchange semester should focus on cooperation with universities where the option exists
to take at least one European studies course at the advanced level (and emphasise that to the
students). It could of course also be considered if there is any potential for developing a 200-
course focusing on European issues as an elective course, maybe even a shorter, 5 credit,
course.

The third aspect, concerning the potential of a joint European studies bachelor thesis course,
is in theory a very good suggestion. It would address all three aspects brought up here. In
reality it is naturally more complicated as the SAMPOL260 is only 10 credits, whereas the
H1S250 is 15 credits. This was also highlighted by the students, who perceived it to be in
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practice the same demands and amounts of work, despite being worth 5 credits less for the
SAMPOL students. In addition, the students also study different methods courses in history
and comparative politics respectively. The placement of the methods courses also differs
(third semester for SAMPOL and sixth semester for HIS). This placement of the methods
course earlier in the programme for the SAMPOL students was not considered to be of any
problem in relation to their thesis work. In fact, some students highlighted the benefits of a
better methods understanding for the other later courses, and also useful for those students
who choose to do an internship during the exchange semester. Moreover, there is in general
almost always a need to specialise even further regarding methods once you have started your
thesis work. Despite the practical issues and challenges, it is however worth considering the
possibility of a joint thesis course for the future. It would underscore that it is in fact one
programme and not just a common first year. The value of discussing the theses at the
seminars with the students from the other discipline would also strengthen the cross-
disciplinary approach. As a suggestion, if there were a 5 credit elective EUR-course at 200-
level, the European studies students could then chose that course (instead of one of the
SAMPOL200-courses), thus being able to have their own 15 credit thesis course together with
their fellow students specialising in history.

Courses in European studies

In correspondence with the programme responsible teachers, | have chosen to focus in more
detail on the European Studies courses (EUR101, EUR103 and EUR105), and the exchange
semester. However, since the students start with both EUR101 and SAMPOL103 during their
first semester, | can briefly communicate an overall impression from the students | met. They
mentioned that they appreciate this course, and had the impression that this was also the case
for students specialising in history. In addition to good literature and lectures, they especially
liked the training in academic writing. They did however also feel slightly “swallowed” in the
large group of SAMPOL students. | would also like to point out that this issue, as well as all
other references to students’ perceptions regarding each of the courses below, is only based
on impressions from the few students | met during my visit to UiB. The student views are thus
in no way representative of the whole European studies student group, although the students |
met have been active in the student group and thus heard and discussed course quality issues
with their peers. There have not been any recent course evaluations of either of these courses,
something I would strongly recommend to do in the coming years.

EUR 101 Innfgring i europeisk historie og politikk (Introduction to European History and

Politics)

Main course instructors 2018: Christhard Hoffman, prof history and Kjetil Evjen, senior
lecturer comparative politics. This course is a partnership between comparative politics and
history, and it consists of two main parts: 1) ideas about Europe from the Ancient time to the
Second World War, and 2) European political history and the European integration project
after 1945.

Lectures and seminars: From the teachers perspective the course works well, but there has
been an issue with securing a more stable staff situation for this course over the years. From
the history side it seems to be more stable now, whereas it is more uncertain from the
comparative politics side. The students | met said they appreciated the lectures and found
them very interesting. The voluntary seminars with master students once a week is a very
good idea, but from students starting different years | got the impression that it is really
important to find the right master student for this task. It seems to have worked less well some

5 (9)



years, leading to several students stopped attending the seminars that year. They were
however happy with the more recent seminar leaders. As several master students wants to do
this, the students would like the course management to be careful in the selection of the right
person.

Literature: Three books: Claes & Farland (2010) EU. Mellomstatlig samarbeid og politisk
system; Olsen, Espen Daniel Hagen, Trondal, Jarle (2017) Hvordan virker EU?; and Pasture,
Patrick (2015) Imagining European Unity since 1000 AD. The students who took the course
some years back were very happy to hear that the older book by Wilson & van der Duissen
has now been replaced. The current selection seems to work better.

There is also an electronic compendium of 7 articles/chapters, and another 4 electronic
resources. Compared to last year there has been a reduction in the number of texts, which
seems to correspond to recommendations made in the previous evaluation. However, it does
still seem to be a rather intense reading list for a first semester course of 10 credits.

Examination: The exam allows the students to choose to write about one of two questions,
each covering one of the two parts of the course. The students | met commented that this
meant that they tended to focus mostly on the literature belonging to one of the two parts, and
only skimming the literature of the other. If there is a wish to integrate these two perspectives
more in the future, the examination could be changed. Questions could for example be asked
in a more thematic manner, asking students to compare a phenomenon, e.g. migration,
European integration or nation-state formation, over a longer period of time, thereby forcing
the students to study both parts of the course more equally. But in that case the reading list
should probably be reduced, or at least divided into mandatory and optional readings.

EUR 103 Europa after 1945: Resources, Demography, Economy

Main course instructor 2018: Harm Schroter, prof emeritus history. This course combines
historical aspects of Europe with geographical. There are three main themes covered:
resources, people and economy. The course is in English and it is open to Erasmus students,
although the exam can always be written in Norwegian if the students want to. There are also
many history students taking this course as an elective.

Lectures: there is in general one two-hour lecture each week during the course. The students
perceived this to be too little. They would have liked to have one more lecture per week
and/or the opportunity to combine the lectures with some form of seminars. Otherwise they
found the course and the lectures interesting, although the geography part appeared to be
somewhat loosely connected (or not enough integrated) compared to the others. There are also
a number of different teachers involved, and the quality of their lectures, as well as their level
of spoken English, varied according to the students | met.

Literature: Three books: Livi-Bacci (2000) The population of Europe, Berend (2006) An
Economic History of Twentieth-Century Europe, Eichengreen (2006) The European Economy
since 1945. In addition to the books, there is a selection of 10 articles or chapters. The
students found this to be a bit too much literature in total, as well as some of the texts being
fairly dated. My own assessment would be that at least for some of the topics, e.g. migration
and economic developments the last decades, there seem to be a more updated selection of
texts available that could fit into this course. | was also slightly surprised to see that the issue
of welfare states (and especially Nordic type of welfare states and equality issues) and their
challenges today, was not given an even more pronounced coverage in this course. It is not
only highly relevant, but also something that usually interests the Erasmus students too.
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Examination: The exam allows the students to choose to write about one of two questions,
where the intention is to compare and contrast different aspects covered in the course. The
exam itself seemed to be ok from the student perspective, but the lack of seminars as well as
more detailed feedback on the exam, left them feeling more uncertain about what they had
done well and/or what they could improve, compared to the other courses.

EUR105 European Union Institutions and Politics

Main course instructors 2018: Michael Tatham and Georg Picot, Comparative politics. This
course focuses on institutions, political processes, and policy areas of the European Union,
and it also covers the most important theories of European integration. These two aspects also
constitute two parts of the course. Moreover, the course also comprises a Jean Monnet
module, allowing the introduction of a practitioners’ perspective by inviting EU Commission
officials and other practitioners.

Lectures and seminars: This course combines lectures and seminars, as well as group work
assignments leading up to the construction of a digital “deliverable” and thus also instructions
regarding research communication and the production of podcasts and video for online
publication (the latter in cooperation with DigUib). There has obviously been a great deal of
investment into creating this course, and it seems to have been successful as the students |
talked to highlighted this as their favourite course of the programme. They talked about the
high quality of the teachers and lectures, as well as very helpful (and well structured)
seminars. The students also appreciated the possibility for them to combine the production of
the podcast/video with the field trip that they make each year in spring. This seems to be a
very good and ambitious course, only raising the question if the placement as a 100-course is
the most appropriate.

Literature: Two books: Hix, Simon and Bjagrn Hagyland (2011) The Political System of the
European Union, and Nugent, Neill (2017) The Government and Politics of the European
Union. These are two classic books, typically used in courses about the European Union
across universities. They are good, although the Hix/ Hgyland is becoming a bit dated. This is
complemented with 7 chapters and list of 15 scholarly articles, which does seem quite
ambitious for a 100-level course. The students admitted that it was intense, especially with the
theories of European integration, but they also found the texts good, and the lectures and
seminars helpful in indicating the most important aspects of the texts.

Exam: There is a take home exam, allowing the students four days to write a 4000 word
essay. They also get to choose one of two questions. Given this form of exam, and the choice
of exam question, the extensive literature is more justified as the students will focus more on
certain aspects than other in their essay. In addition to the exam, there is also the mandatory
production of a digital outcome, in the form of group work. Although time consuming, the
students seemed to appreciate this very much, not least as it also allowed them to learn
additional skills of potential use for their future work.

All in all this is a very ambitious course with highly engaged teachers and high demands of
the students. As I only met high achieving students, it would be good to find out if there is
any other potential views/issues the student group as a whole. | would therefore strongly
recommend a course evaluation to be conducted. On the other hand, most students have been
able to pass the course.
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The exchange semester

As one of three programmes at the University of Bergen, the Bachelor programme in
European studies is part of a pilot programme, in which the exchange semester becomes
default rather than optional. After an administrative evaluation of what changes this would
entail, there is now a new suggested process of how to handle the applications of the
exchange semester as well as how to inform the students about this change. With the existing
partner universities there are already a number of preselected options, allowing for the
students to be able to apply via the student web portal. With clearly defined criteria for the
admission to each exchange partner, the administrative process is assumed to be reduced
compared to before. The intention is that the distribution of seats among the student group can
be easily informed online, shortening the time before the nomination to the partner
universities can be. With more clearly defined criteria and information to the students, the
process should be easier also from the student perspective.

This looks like a reasonable reform, as long as this is clearly communicated to the students
already from start. In discussion with the teachers it seems to still be some unsolved issues,
e.g. how to handle those who chose to opt-out, how to make sure to have a good selection of
partner universities offering European studies relevant courses (in English). Some students
welcomed the idea of a mandatory exchange semester (opt-out instead of opt-in), although
requested more specifically targeted information to the European studies students, instead of
the more general SAMPOL exchange information provided today. Some of the students also
expressed some concern regarding the option of doing an internship instead, especially the
timing of when one has to apply for opt-out in relation to the timing of applying/decisions
regarding internships. The time span does not appear synchronised in this respect, which
clearly should be looked over.

The students I talked to who had done an exchange abroad were happy with the experience,
but again, without any evaluations it is difficult to assess to what extent this represents the
larger student group. It would be useful to carefully monitor the student evaluations of both
the new process and the experience in itself. The latter may help to detect patterns if certain
partner universities are less useful in terms of the courses they offer, or other aspects that
make them less suitable within the framework of this programme. Especially for the European
studies students it would seem logical if the exchange really should focus on/prioritise
partners with advanced European studies courses. Moreover, if the exchange becomes a
default, and history students also go abroad, it might be worthwhile considering at least one
Nordic and/or Baltic option among the priority agreements.

Concluding discussion

In summary, this seems to be a well-functioning educational programme in general, which is
clearly appreciated among its students and offer interesting courses about highly relevant
topics. It is also a programme characterised by a smaller intake of students compared to e.g.
comparative politics and history, and thus the programme offers a more personalised
relationship among the students, and in relation to the faculty. There is a group of very
engaged teachers working hard to make the courses as good as possible.

The student group seems to be very active, with a lot of student social activities, and the

yearly European field trip is highlighted as a particularly liked feature. As far as | have been
able to understand, the students seem to enjoy their studies in Bergen and at the European
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Studies programme. The exchange semester is also mentioned as an appreciated feature of the
programme. There are however, as noted above, some concerns and/or room for
improvement. | will shortly list them here, with a comment and potential suggestions.

Applications and fallout: Given the overall quality of the programme and the courses, the
fairly low number of (especially first choice) applicants is somewhat surprising. Increasing
the number of applications would also increase the chance of over-booking, to compensate for
the fallout later in the programme. Hence the recommendation is to follow up the marketing
strategies of the programme to find out what seems to work — or not. A suggestion might be to
make a simple questionnaire to new students when they start each year about how they found
out about the programme and why they choose it — in order to get a better idea of what sort of
marketing strategies might actually reach the interested students. Another suggestion concerns
the content of the marketing, where the smaller student group potentially could be highlighted
more, as a unique/exclusive feature of this programme.

Programme structure: as it is set up now, the programme only has the first year common for
all the students. From year two they are split into either SAMPOL or history. This not only
leads to challenges for the programme identity, but also for the degree of cross-disciplinary of
the programme, as well as possibilities of advanced European studies courses. There are a
number of potential ideas of how to address these issues; from the easier aspects of a common
seminar each year/semester, to more fundamental and complicated ideas of changing the order
of semester 2 and 3, or even to create a joint thesis course for the European studies students.

Individual courses: In short: most courses seem to function well. The exam forms vary
between traditional exams and take-home exams, as well as a variety of other forms of
assignments and group work. This is good and allows students to learn and to be assessed in
different ways. It does however seem as if the EUR103 could increase the number of lectures
and/or add some seminars. The students also asked for more feedback on all courses, and
sometimes a clearer description about how different literatures related to the themes of a
course. However, as a first step it would be sensible to do student evaluations in order to find
out what aspects of each course that work well, and what parts might have room for
improvement.

Opt-out exchange semester: This is an inspiring idea and it will be interesting to see how it
works out. The value of studying abroad, especially for students of European studies, should
not be underestimated. However, in terms of career possibilities, the internship possibilities
(some of which also take place abroad) should not be forgotten. Coordinating the timing of
the process to facilitate students who prefer this option is important.

Finally, it might be worthwhile to investigate what happens with the alumni, and potentially

survey them regarding their perceptions of the programme. Ideas of improvement and/or new
marketing suggestions might come out of it.

Goteborg 24 January 2019

Linda Berg
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Andrej Kokkonen
Lektor i statsvetenskap, Goteborgs universitet

Programcensor for Bachelorprogrammet i jamférande politik, Samhallsvetenskapliga

fakulteten, Universitetet i Bergen, 2018-2021



Bakgrund

Detta ar min forsta programrapport som sensor for Bachelorprogrammet i jamférande
politik vid universitetet i Bergen. Programledningen har inte framfért nagra sarskilda
onskemal om inriktningen pa min rapport (utover fakultetens instruktioner), utan har gett
mig fria tyglar att bedoma programmet efter eget omddme. Jag har valt att lagga sarskilt stor
vikt vid mitt allmanna intryck av programmets organisering och - framforallt - sakinnehall

(val av @amnen och litteratur).

Som underlag foér min rapport har jag anvant en rad kallor. Jag har konsulterat den tidigare
programsensorns, Asa von Schoultz, slutrapport for 2017. Darutéver har jag gatt igenom
samtliga kursplaner och litteraturlistor, samt statistik kopplat till genomstromning och
antagning som institutet har forsett mig med. For att bedéma institutets forsknings- och
undervisningskompetenser har jag last igenom den utvdrdering av norsk statsvetenskap som
det norska vetenskapsradet nyligen gav ut. Slutligen har jag intervjuat programledningen och

studenter vid mitt besdk i Bergen samt haft ett samtal med institutets prefekt.

Allmant intryck

Mitt allmanna intryck ar att institutets Bachelorprogram haller en mycket god kvalitet. Det
erbjuder en gedigen och fokuserad utbildning inom amnet komparativ politik, som utgor en
av statsvetenskapens hornpelare. Kursutbud och litteraturlistor speglar val de viktigaste
utvecklingstrenderna inom dmnet. Det ar uppenbart att programledning och larare
anstranger sig for att halla programinnehallet uppdaterat med den senaste forskningen,
utan att for den sakens skull forsaka de statsvetenskapliga klassikerna. Lararkaren ar mycket
kompetent och bidrar i manga fall med egen — hogkvalitativ - litteratur till programmets
kurser. Kort sagt, haller programmet en mycket god vetenskaplig kvalitet. Studenterna ar
ocksd over lag mycket ndjda med programmet. Det ar darfor inte overraskande att det
attraherar bade norska och utldndska sokande och har kunnat expandera kraftigt over tid.
Sammantaget ar programmet en stor tillgang bade for institutet for jamférande politik och

for universitet i Bergen.



Med det sagt finns det rum for forbattringar. Kursutbudet hade kunnat breddas med fler
valfria kurser om politisk beteende pa 200-nivan. Jag saknar dven kurser som fokuserar pa
Norges politiska historia och politiska system. Det ar min 6vertygelse att sddans kurser skulle

Oka programmets (redan hoga) attraktionskraft bade bland norska och utlandska studenter.

Organisation och omfattning

Under 2013 genomférdes en omfattande reform av programmet med syfte att ge
studenterna mojlighet att ldsa fler kurser an tidigare och att undvika alltfér tunga
kursenheter. | sin nuvarande form bestar programmet av atta obligatoriska kurser (100-
nivan) de tre forsta terminerna. Termin fyra och fem far studenterna vilja ett antal valfria
kurser (200-nivan) och kan dven studera utomlands. Den sjdtte terminen skriver studenterna
bacheloruppsats och fortsatter ldsa valfria kurser. Programmet erbjuder aven majlighet till
praktik. Kurserna gar parallellt, sa att studenterna ldser antingen tre 10-podngskurser eller
tva 15-podngskurser samtidigt (per termin). Progression sker sdledes framst mellan

terminer.

Den forsta terminen &gnas, utover den obligatoriska Ex.Phil-kuren, at att introducera
statsvetenskapen som damne (SAMPOL100) och politiska ideologier (SAMPOL103). Den andra
terminen bestar av tre relativt breda kurser som fokuserar pa stats-och nationsbyggande
(SAMPOL105), politiska institutioner i etablerade demokratier (SAMPOL106), samt politisk
mobilisering (SAMPOL107). Termin tre laser studenterna tva kurser: en mer specialiserad om
demokrati och demokratisering (SAMPOL115) och en om samhaéllsvetenskaplig metod

(MET102).

Utbudet av valfria kurser pa 200-nivan varierar fran termin till termin och spanner éver en
rad olika @mnen, till exempel kinesisk och amerikansk politik (SAMPOL222 och SAMPOL270)
och politisk ekonomi (SAMPOL214). Det erbjuds bade breda tematiska kurser och kurser
med geografiskt fokus, som de ndamnda kurserna om amerikansk och kinesisk politik. I
allmanhet ar kurserna pa 200-nivan mer specialiserade an de kurser som ges pa 100-nivan,
aven om det forekommer undantag (kursen om politisk ekonomi tycks mig till exempel vara

sa bred att den hade passat in i basutbudet av kurser pa 100-nivan).



Sammantaget har programmet en logisk struktur dar programmets forsta terminer erbjuder
breda allmanna kurser, medan de valfria kurser som ges de tre sista terminerna ar mer
specialiserade och (delvis) bygger pa de forra. Studenterna ar over lag mycket néjda med
kursernas langd och examensformer. De anser dven att programmet ar logiskt uppbyggt och
att de obligatoriska kurserna under de forsta terminerna forbereder dem for de mer

specialiserade valfria kurser som erbjuds pa 200-nivan.

Mojligen utgdr det faktum att studenterna laser kurser parallellt ett hinder for progression,
da sadan endast kan ske mellan kurser som ges olika terminer och inte - som i det svenska
systemet - mellan varje kurs. Nagra studenter papekar till exempel att de gdrna hade last
hela metodkursen (MET102) innan de borjade ldasa kursen om demokrati- och
demokratisering (SAMPOL115), da den senare kursen innehaller en del litteratur som ar svar
att ta till sig utan kunskaper i statistisk metod. Dock bor inte problemet éverdrivas, eftersom
det dven finns fordelar med att ldsa kurser parallellt. Till exempel ar det mdjligt att
forstaelsen for hur man anvander statistik 6kar om man laser statistik parallellt med artiklar

som anvander sig av statistik.

Sammantaget maste de reformer som programmet genomgick 2013 sdgas ha varit mycket
framgdngsrika att doma av hur noéjda studenterna dar med programmets uppldagg och
kursernas langd. Min sammantagna beddmning ar att programmet ar mycket valorganiserat

och att det inte finns mycket utrymme for foérbattringar rent organisatoriskt.

Programmets organisation imponerar dannu mer med tanke pad att programmet har
expanderat kraftigt de senaste aren. Hostterminen 2012 och varterminen 2013 anmalde sig
sammanlagt 314 studenter till programmets kurser pa 200-nivan. Hostterminen 2017 och
varterminen 2018 var motsvarande siffra 830. Antalet studenter pa 200-nivan har alltsa ckat
med ndstan 200 procent pa fem ar. Att 6kningen har kunnat ske utan nagra stérre problem

vittnar om en mycket god organisatorisk formaga.



Amnesinnehall

De forsta tva terminernas introducerande kurser tar upp vad man kan forvanta sig av en kurs
i komparativ politik. Innehallet dr ocksa snarlikt det pa liknande kurser vid universiteten i
Goteborg och Aarhus dar jag har varit verksam. Det finns en bra balans mellan klassisk
komparativ politik, som fokuserar pa staten och politiska institutioner (SAMPOL105 och
SAMPOL106), och den politiska beteendeforskning (SAMPOL107) som fokuserar pa valjare
och som vanligtvis riknas till den komparativa politiken. Aven om fokus ligger p& moderna
demokratiska politiska system diskuteras dven ickedemokratiska politiska system och statens
historia pa ett fortjanstfullt satt (framforallt i SAMPOL105). Min enda anmarkning ar att
Norges politiska system och historia inte diskuteras sarskilt ingdende, daven om det

forekommer enstaka texter som relaterar till amnet.

Den tredje terminen &dgnas en metodkurs (MET102) och en kurs om demokrati och
demokratisering (SAPMOL115). Demokratiseringskursens litteraturlista ar imponerande och
balanserar val mellan klassiker pa omradet och nyligen utgivna artiklar fran
forskningsfronten. Litteraturen bestar ocksa av en bra mix av enklare 6versiktsartiklar som
riktar sig till en bredare publik (till exempel artiklarna fran Journal of Democracy) och
avancerade forskningsartiklar i ledande tidskrifter (som American Political Science Review).
Aven metodkursen fortjanar berém. Fa statsvetenskapliga institutioner i Norden kan skryta
med att ha introduktionsbocker i statistik forfattade av institutionens egna medarbetare (Tor
Midtbo). Det ar en styrka att institutet for jamférande politik besitter en sddan
specialkompetens. Samtidigt som den tredje terminens kurser fértjanar mycket berém inleds
ocksd denna terminen en obalans i kursutbudet, dar den politiska beteendeforskningen far
sta tillbaka for en mer klassisk komparativ statsvetenskap som fokuserar pa staten, regimer

och politiska institutioner.

Utbudet av valfria kurser pa 200-nivan ar stort (se tabell 1). De senaste terminerna har
studenterna haft i genomsnitt sex kurser per termin att vdlja pa. D3 kurserna ofta ges
varannan termin innebar det att studenterna i praktiken erbjuds tolv valfria kurser per lasar
— ett imponerande antal. Nagra kurser har geografiskt fokus, till exempel kurserna i

amerikansk, kinesisk, arktisk och latinamerikansk politik. De flesta kurser har en mer



tematisk inriktning och fokuserar pa amnen som terrorism, medborgarskap, domstolar,
konstitutioner, arbetsmarknadspolitik, eller bredare fdlt som politisk ekonomi.
Amnesbredden imponerar och reflekterar ett institut med ett stort antal

specialkompetenser.

Samtidigt ar det uppenbart att kursutbudet framforallt representerar den klassiska
komparativa statsvetenskap som fokuserar pa staten och politiska institutioner. Det har de
senaste terminerna i princip inte erbjudits nagra renodlade kurser i politiskt beteende (till
exempel vdljarbeteende, politisk deltagande och politisk psykologi) pa 200-nivan, vilket dven
den tidigare programsensorn, Asa von Schoultz, papekar i sin slutrapport. Nagra kurser tar
visserligen upp teman som relaterar till politiskt beteende, till exempel SAMPOL221 (The
Politics of Gender in Global Perspective) och SAMPOL214 (Political Economy), men de inslag i

kurserna som fokuserar pa valjare ar forhallandevis perifera ndar man laser litteraturlistorna.

Det saknas ocksa kurser som fokuserar pa Norge i det valfria kursutbudet. Visserligen tacker
en del kurser in delar av Norges politiska system i sina teman, men en detaljgranskning av
litteraturlistorna visar att valdigt lite av litteraturen behandlar Norge specifikt. Med tanke pa
att programmet erbjuder en mangd andra kurser som fokuserar pa enskilda politiska system

och regioner kan bristen knappast forklaras med att man har valt ett tematiskt upplagg.

Sammantaget erbjuder bachelorprogrammet en imponerande mangd kurser och teman,
aven om dominansen av klassisk komparativ politik och avsaknaden av kurser om politiskt
beteende blir storre mot slutet av programmet. Det saknas ocksa kurser som fokuserar pa

Norges politiska system. Nedan diskuterar jag dessa tva brister mer ingdende.



Tabell 2. Frivilliga kurser pa 200-nivan, 2012-2019.

2019 2018 2017 2016 2015 2014 2013 2012
KOD NAMN VT HT VT HT VT HT VT HT VT HT VT HT VT HT
202 Terrorism and counterterrorism X
203 Comparative Artic and Indigenous Governance X X
204 Varieties of Political Regimes: Latin Am. in C. P. X X X X X
205 Regions, Federalism and EU Integration X X X
206 Constitution-Making, Democracy & Development
207 Citizenship: Theories and Policies X X X X X
208 The Commercialization of Security in Peace & Conf X X
209 Courts, Law and Politics X X X X
21 Islamist Mov. & Contentious Politics in the Mid. E. X X
212 Political Mobilization: Social Movements, Organizations and Pol. X
213 Political Economy and the Welfare State X
214 Political Economy X X X X X X X
215 EU Institutions and Politics X
216 Labour market policies in comparative perspective X X X X
218 Constitution and Politics X X X
219 Politics in the developing world X X X
220 Politisk utvikling i Latin-Amerika X
221 The Politics of Gender in Global Perspective X X
222 Chinese Politics and Society X X
223 Democratic Transformations in Europe: Trends and Implications X X
224 Corruption, Informality and Democracy inthe EU Eastern Neighb. X X
270 American Government and Politics X X X X
TOTALT 7 7 5 7 7 4 5 3 5 2 4 2 4 1

X X< X X<




Bristen pa kurser i politisk beteende

Bristen pa valfria kurser i politiskt beteende pa 200-nivan ar sldende med tanke pa den stora
bredd som urvalet av kurser uppvisar i Ovrigt. Visserligen dgnas en av de obligatoriska
kurserna pa 100-nivan politiskt beteende, men sammantaget far anda den politiska
beteendeforskningen sagas vara relativt daligt representerad i programmets kursutbud. Det
ar iogonfallande mot bakgrund av hur central den politiska beteendeforskningen ar inom
statsvetenskapen idag, framforallt inom de delar av amnet som studerar moderna
demokratiska politiska system (vilket programmet i sin helhet gor). Den vaxande tillgangen
till enkatdata, registerdata, paneldata och experimentella studier har i det ndrmaste
revolutionerat amnet bade teoretiskt och metodologiskt. Det ar viktigt att studenterna far ta

del av denna utveckling.

Avsaknaden av kurser i politiskt beteende ar ocksa forvanande med tanke pa att den
politiska beteendeforskningen vid Institutet for jamférande politik i Bergen har varit
exceptionellt framgangsrik under senare ar. Nyligen fick, till exempel, forskningsgruppen
Medborgare, Opinion och Representation, som en av fa forskningsgrupper i Norge, hogsta
betyg (excellent) i en utvardering av norsk statsvetenskap. Forskningsgruppen har ocksa varit
med att ta initiativ till, och har varit driftsansvarig for, den norska medborgarpanelen och
Digital Social Science Core Facility (DIGSSCORE), som anvands av forskare inom en rad andra
amnen (till exempel psykologi, nationalekonomi och sociologi) for experimentella studier
och insamlandet av paneldata. Forskningsgruppen framgangar har resulterat i flera storre
forskningsanslag med fokus pa politisk beteendeforskning de senaste aren. Kort sagt, ligger
institutets politiska beteendeforskning i framkanten bade nationellt och internationellt.

Dessa framgangar har dock inte gjort nagra storre avtryck i programmets kursutbud.

Programledningen ar medveten om att programmet har en slagsida mot klassisk komparativ
statsvetenskap och hade garna sett fler kurser som fokuserar pa politiskt beteende.
Paradoxalt nog har den politiska beteendeforskningens exceptionella framgangar dock gjort
att ledningen har stott pa praktiska hinder i sin ambition att utoka antalet kurser om politiskt
beteende. Framgangen har namligen resulterat i att de anstédllda som forskar om politiskt

beteende har varit tvungna att kdpa ut sig fran sin undervisning for att kunna slutfora



forskningsprojekt och/eller arbeta med uppbyggandet av DIGSSCORE och den norska
medborgarpanelen. Darfor har det inte funnits tillrackligt med personal vid institutet for att

utdka antalet kurser om politiskt beteende.

De vetenskapliga framgangar som forskningsgruppen for Medborgare, Opinion och
Representation har ront de senaste aren ar i grund och botten mycket positiva for institutet.
De utgor ett kvitto pad att institutet ligger i den absoluta forskningsfronten i den politiska
beteendeforskningen och bidrar till lararkarens kompetensutveckling pa omradet. Det ar
dock viktigt att den talang som forskningsgruppen besitter knyts ndarmare undervisningen pa
sikt — antingen genom att nuvarande personal successivt atergar till att undervisa i hogre
utstrackning an den gor i nuldget, eller genom att det sker nyrekryteringar till
forskningsgruppen. Gors det kan ett redan bra bachelorprogram bli annu battre. Det finns
manga fordelar med att framgangsrika forskare under perioder tillats koncentrera sig pa sin
forskning. Men, det ar olyckligt om de avskarmas helt fran undervisningen, med tanke pa att
deras kunskaper skulle kunna bidra till att lyfta undervisningen. | alla fall om vi gér det
rimliga antagandet att det finns en positiv korrelation mellan vetenskaplig framgang och

formaga att undervisa och inspirera studenter.

Formodligen kommer lararproblemet till viss del att |6sa sig sjalv pa sikt, da institutet nyligen
har rekryterat — och framdver kommer att rekrytera - ett antal postdoktorer och lektorer
(forsteamanuensis) som forskar om politisk beteende. En del personal som nu forskar
och/eller driver DIGSSCORE pa heltid kommer ocksa att aterga i undervisning. Dock ar det
viktigt att bade program- och institutionsledning har 6gonen pa bemanningssituationen
framover, sa att balansen mellan klassisk jamforande politik och politiskt beteende blir
battre. Inte minst med tanke pa institutets framtida mojligheter att rekrytera
forskarstuderande till forskningsgruppen om Medborgare, Opinion och Representation
bland de egna studenterna. Visserligen ar arbetsmarknaden for statsvetare idag
internationell, men det ar ocksa ett faktum att en stor del av de forskarstuderande ofta
rekryteras bland institutets egna studenter. Om obalansen i kursutbudet kvarstar riskerar
den darfor att medféra dven en obalans i mdjligheterna att rekrytera framtida

forskarstuderande till de olika forskningsgrupperna vid institutet.



Bristen pa kurser om Norges politiska system

Varken pa 100-nivan eller 200-nivan erbjuds det kurser med specifik inriktning mot Norges
politiska system. Mdjligen kan man se avsaknaden av sadana kurser som en konsekvens av
en stravan efter att bygga kurserna kring bredare teman. Dock erbjuds redan idag en rad
kurser som fokuserar pa enskilda politiska system pa den valfria 200-nivan. Och dven om
stravan efter sa breda tematiska kurser som méjligt ar lovvard kan det finnas en podang med
att erbjuda studenterna kurser om specifika politiska system om dessa ar sarskilt viktiga for

studenterna. Norge ar definitivt ett sadant fall.

De flesta studenter som ldaser programmet ar fran Norge och ser sin yrkesframtid i Norge.
Manga av dem kommer ocksd med stor sannolikhet att arbeta inom den norska
forvaltningen, eller inom norsk politik. Det torde darfor finnas en relativt stor efterfragan pa
kurser med inriktning pa Norges politiska system. Aven manga av de utlindska studenter
som laser programmets valfria kurser kan tankas vara intresserade av Norges politiska

system, givet att de har sokt sig till Norge for att ldsa statsvetenskap.

I mina samtal med studentrepresentanter har det ocksa framkommit att studenterna skulle
vilja se en, eller flera, nya kurser med inriktning mot Norges (och Nordens) politiska system.
Det framsta skdlet ar relevansen fér den framtida yrkeskarridaren. Studenterna ser aven en
pedagogisk podang med att ha med Norge och Norden som jamforelsepunkter nar man

diskuterar olika politiska system i andra kurser i hégre utstrackning an idag.

Jag ar bendgen att halla med studenterna om att det vore bra att inféra atminstone en kurs
som fokuserar mer specifikt pa Norges politiska system. Dels finns det — som studenterna
papekar — en pedagogisk podng i att jamféra utlandska politiska system med det norska,
eftersom det norska systemet ar mer kadnt for (de norska) studenterna och diarmed kan
fungera som en naturlig utgangspunkt vid jamférelser. Dels skulle en kurs om Norge kunna
hjalpa studenterna att orientera sig i det politiska system inom vilket de flesta av dem
kommer att arbeta i framtiden - och darmed bidra till att 6ka programmets (redan stora)
attraktionskraft. Faktum ar att studentrepresentanterna namner att manga studenter véljer

det konkurrerande bachelorprogram som erbjuds av institutet foér administration och



organisationsvetenskap (ADMORG), eftersom de anser att programmets inriktning pa

Norges politiska system gor det mer relevant for deras framtida yrkeskarriarer.

Kort sagt, faller det sig naturligt att en norsk statsvetenskaplig institution kan erbjuda sina
studenter kurser om Norges politiska system. Det torde heller inte vara nagra problem att
rekrytera larare till sddana kurser med tanke pa att flera av institutets medarbetare ar

bekanta med, och har forskat om, Norges politiska system.

Man kan diskutera pa vilken niva sadana kurser bor ges. En fordel med att ha en obligatorisk
kurs pa 100-nivan ar att de flesta studenter formodligen kommer att vilja ldasa kursen.
Dessutom skulle en sadan kurs bidra med perspektiv som kan vara bra att ha med sig pa
kurser pa 200-nivan som tar upp andra politiska system. Fordelen med att istallet ha en valfri
kurs pa 200-nivan ar att kursen da ocksa kan ldsas av utlandska studenter som ar

intresserade av Norge.

Forslagsvis skulle man kunna sla tva flugor i en small och I6sa behovet av kurser om politiskt
beteende och kurser med fokus pa Norge samtidigt genom att skapa en kurs om Norges
politiska system som fokuserar pa politisk beteende (till exempel norska véljare). En sadan
kurs skulle kunna anvédnda sig av data och studier fran den norska medborgarpanelen som

redan ar knuten till institutet via DIGSSCORE.

Maijligen skulle man ocksa kunna 6ka inslaget av litteratur om Norge i andra kurser, men den
basta I6sningen vore definitivt att inratta en eller flera kurser som exklusivt fokuserar pa
Norge. Inte minst med tanke pa “reklamvardet” av sadana kurser gentemot potentiella

studenter.

Slutsats

Bachelorprogrammet i jamférande politik imponerar pa manga satt. Det ar valorganiserat
och har expanderat kraftigt 6ver tid. Det erbjuder en lang rad kurser av hog kvalitet och kan
skryta med manga kompetenta larare. Studenterna ar ocksa pa det hela taget mycket néjda

med programmet. Det finns dock en forbattringspotential. Utbudet av kurser om politiskt



beteende borde utdkas. Bade med tanke pa den framgangsrika forskning som institutet
bedriver pa omradet och med tanke pd omradets centrala roll i dagens statsvetenskap. Det
finns dven ett behov av fler kurser om Norges politiska system. Dels for att det finns en stor
efterfragan pa sadana kurser bland studenterna, da de flesta av dem kommer att arbeta
inom norsk férvaltning och politik efter sina studier. Dels for att Norges politiska system

utgor en naturlig referenspunkt for de flesta studenter.

Min bedomning ar att det torde vara relativt latt att pa kort tid atgarda bristen pa kurser om
norsk politik, da de flesta forskare och larare vid institutet bor ha de kunskaper som kravs for
att undervisa pa sadana kurser. Bristen pa kurser som fokuserar pa politisk beteende ar
mojligen svarare att l6sa med kort varsel, men torde delvis |6sa sig sjalv pa sikt i och med
nyrekryteringar av personal och nar forskande personal atergar till att undervisa i hogre
utstrackning an de gor i dagslaget. Dock bor programmets och institutets ledningar halla ett
0ga pa den framtida bemanningssituationen och vidta atgarder om inte bristen pa larare

som kan undervisa om politiskt beteende upphor.
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