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This evaluation report is the second report out of four, and it is as previously based on the
instructions described in the Programsensormappe for der samfunnsvitenskapelige fakultet.
As agreed upon with the Department of Comparative Politics, all of my four reports will be in
English. As some of the courses and course instructors are non-Norwegian speakers, this will
facilitate the communication of the evaluation report results to those concerned. In contrast to
the previous report, which had the assignment to evaluate the overall programme structure,
this year’s assignment has two main parts: 1) to evaluate the integration of the comparative
politics and history elements in the European studies courses (with a particular focus on
EUR103 and EUR105 since they have changed since last year); and 2) to provide feedback
and ideas regarding academic content for a potential new joint EUR course at the third
semester of the programme (to substitute the SAMPOL115 course).

This report is based on course documentation provided by the Department of Comparative
Politics, and a skype interview the 27 November 2019, with Director of Studies Leiv
Marsteintredet, student councillor Joakim Dahl Haaland, and course instructor for EUR101,
Senior lecturer Kjetil Evjen. In addition, | have also had email communications with the
course instructor for the EUR103 course, Ines Prodoéhl (Department of Archaeology, History,
Cultural Studies and Religion), and the EUR105 course, Raimondas Ibenskas (Department of
Comparative Politics). Both of them have generously provided me with more detailed course
material, including reading materials, lecture structures, examples of examination, and
assignment instructions. They have also been very helpful in providing self-reflections and
ideas regarding the integration of the two academic disciplines, as well as their thoughts
behind the changes they have implemented (or will implement during 2020 and 2021) in their
courses. Moreover, they have also shared their thoughts on a potential new European studies
course.

The disposition of the report follows the two-part assignment. I will start to discuss the
integration of the comparative politics and history elements in the European studies courses
EUR101, EUR103 and EUR105. Thereafter I will discuss the suggestion of a new academic
content for a potential new joint EUR course at the third semester of the programme.



Overall integration of comparative politics and history in the overall programme

The Bachelor programme in European Studies is administrated by the Department of
Comparative Politics at the University of Bergen since 2012. Before that, it was organised by
the Department of Archaeology, History, Culture and Religion. The program is based on
cooperation between the academic disciplines history and comparative politics. During the
first year, three courses are European studies courses (EUR), taken by all students enrolled in
the European studies bachelor programme. | will firstly consider how and to what extent these
courses integrate the two disciplines. Each of these three European studies courses will be
discussed from this perspective below.

Secondly, the focus is on integration between the academic disciplines in the programme as a
whole. At the moment, European studies courses are only available during the first year.
During the second and third year the students thus only take courses within their disciplinary
specialisation. This is in itself another aspect of (lack of) integration between the two
academic disciplines in the programme as a whole. The idea of introducing a new European
studies course at the second year is thus a step in the direction of increasing the integration of
comparative politics and history in the overall programme. Suggestions and reflections
regarding form and content of such a new course will be discussed later in this report.

Integration of Comparative Politics and History in the European studies courses

The specific challenges of assessing interdisciplinary programmes have been noticed in
academic research. The overall recommendations are to make qualitative assessments of the
specific content of the curriculum and teaching, rather than simply counting pro forma
interdisciplinary indicators, such as disciplinary backgrounds of teachers and/or course
literature authors. The assessment should consider the unique goals and mission of the
particular programme and preferably use several assessment techniques and aspects. It is thus
important to consider whether different perspectives and approaches are offered. In this report
I will therefore not only consider who are teaching the courses and the disciplinary
background of the literature authors, but also consider the form and content of the courses.

In dictionaries, the words interdisciplinary, multidisciplinary and cross-disciplinary tend to be
presented as synonyms. For example: cross-disciplinary: ‘relating to, or involving two or
more disciplines’, and interdisciplinary: ‘involving two or more academic, scientific, or
artistic disciplines’ (Merriam-Webster dictionary). However, within academia, it is common
to find more fine-grained definitions, making distinctions between, firstly, research and
teaching that presents different academic perspectives side-by-side, or one after the other, and
secondly, research and teaching that more actively integrate different academic perspectives
in e.g. one article or one course. The idea is that the former leaves more of the responsibility
to integrate the perspectives to the readers/students, whereas the latter aims to more actively
present the integration of the perspectives to the readers or students. For the purpose of this
evaluation report, the actual definitions are less important, but the discussion points to an
aspect | will bring in to the discussion of the integration of the two academic disciplines.

1 Field, M., & Lee, R. (1992). Assessment of Interdisciplinary Programmes. European Journal of Education,
27(3), 277. https://doi-org.ezproxy.ub.gu.se/10.2307/1503454
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EUR 101 Innfgring i europeisk historie og politikk (Introduction to European History and

Politics)

Starting with the most obvious indicators of integration between history and comparative
politics, this course has two main course instructors, each representing one of the two
disciplines: Christhard Hoffman, professor in history and Kjetil Evjen, senior lecturer in
comparative politics. This is a formal indication of integration of the two disciplines. The
course consists of two main parts: 1) ideas about Europe from the Ancient time to the Second
World War, and 2) European political history and the European integration project after 1945.
This is a logical separation and a good compromise of introducing students who will later
specialise in either comparative politics or history. The course literature also contains a
variation of suitable books and articles from both disciplines.

The integration of the different perspectives offered by history and comparative politics could
however potentially be somewhat improved, if allowing for a less strict division into two
course modules. Even though there is a joint final exam, the set-up of the exam allows the
students to choose to write about one of two questions, each covering one of the two parts of
the course. This was something | discussed with the students | met last year, and they
commented that this form of exam meant that they tended to focus mostly on the literature
belonging to one of the two parts, and only skimming the literature of the other. The risk is
also higher that students with specialisation in history, will chose to focus more on the
literature belonging to part 1, and chose the exam question relating to this part — and vice
versa. This might be seen as logical from the instrumental student perspective, whereas from a
teacher/programme perspective it might be more valuable if the students focused also on
those perspectives they will get less opportunity to study later in the programme.

As | suggested last year, if there is a wish to strengthen the integration of the two academic
disciplines in the future, one quite easy solution could be to change the way the examination
is set up. This could be done in several different ways, e.g. offering shorter questions and
making it mandatory to answer at least one relating to each time period (e.g. 2 of 3, or 3 of 4).
A more ambitious change could be to change the style of questions. They could for example
be asked in a more thematic manner, asking students to compare a phenomenon, e.g.
migration, European integration or nation-state formation, over a longer period of time (or
between two time periods), thereby forcing the students to study both parts of the course
literature more equally. This would however most likely also need to affect the way at least
some of the lectures and/or seminars are set up, to help the first semester students to
understand how such comparisons can be made. Either way, a changed exam will probably
also to some extent address the issue mentioned by Kjetil, that one of the students in the
course evaluation thought the literature list was a bit ‘light’. In reality it is not, but if students
tend to not read half of it, then it may of course be seen as a bit too little.

In sum, this course is on the one hand perfectly balanced between the two disciplines as there
are two main course instructors, representing each discipline, and a balanced literature list.
However, as discussed above, there is a difference between on the one hand a more formal,
but in practice divided, form of integration with different parts following each other; and on
the other hand an integration of perspectives within each course. This course have an
integration in the course, but is then divided into two rather distinct parts. As suggested
above, the integration could relatively easy be increased by making some creative changes to
the set-up of the exam. If a higher ambition is seen as desirable, a more thematic approach to
the lectures and the exam could also potentially also be considered.
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EUR 103 Europe after 1945: Resources, Demography, Economy

This course has a new main course instructor since last year, Ines Prod6hl, associate professor
in history. She has initiated a process to change the course. In spring 2019, when she taught
the course for the first time, she updated the curriculum and made some minor changes to the
study guide. Being new to a course it makes sense to follow the previous structure the first
time, in order to assess how it works, before implementing any major changes. Moreover, in
Norway (as in Sweden) the process to make substantial changes to a course takes a lot of
time, as there are specific procedures to follow with various steps of approval at department
and faculty level to get the suggested changes approved. Ines has kindly shared information
not only about the changes already made, but also her ideas about coming changes. These will
however not be implemented until spring 2021, due to the lengthy process.

In its current form, this course combines historical aspects of Europe with geographical,
focusing especially on three main themes: resources, people and economy. The course is in
English and it is open to Erasmus students, although the exam can always be written in
Norwegian if the students want to. There are also many history students taking this course as
an elective. As can be seen from the title, there is an interdisciplinary aim of the course, albeit
not so much with comparative politics, rather with economy and geography. The main
emphasis is on history, as well as most of the teachers.

The changes made to the course already, as well as planned for spring 2020, seem to be very
good. I notice for example that there are some more lectures included in the plan for 2020,
something that the student asked for when | met them last year. Moreover, the demography
part has been replaced by a wider welfare state perspective in the 2020 description, which was
suggested in the previous evaluation report. The geography part that the students found to be
too loosely connected to the rest of the course is also removed, allowing more time to focus
on e.g. the differences in developments in the eastern and western parts of Europe after World
War 2. The reading list is also updated with newer publications. In general, all changes seem
to be improvements following the suggestions and addressing some of the criticized aspects.

For the 2021 spring semester Ines has suggested further changes to the course, reflected in the
proposal to change the course title to: Europe after 1945: Transformations in European
Economies and Societies. The transformation would provide the students with a
comprehensive overview of the time period, something which they seem to need at this level.
The overview would use a wide economic history perspective as a way to provide structure
and a path to follow throughout this lecture series and complex part of European history. It is
suggested that this perspective has the possibility to include political, social and cultural
aspects as well, i.e. potentially a stronger integration of the programme disciplines. The plan
is to also reduce the history of European integration aspects, as these are well covered in the
other European studies courses. Finally there is a proposal to change the form of exam to one
take-home exam and one shorter school exam.

My overall assessment is that the steps already taken are good, and definitely in the right
direction. The change from a focus on demography to a wider welfare state perspective also
has the potential to strengthen the integration of history and comparative politics, as the
various historical developments help us to understand the way different welfare state regimes
functions (and are challenged) today. In addition, the removal of the geography section and
the increased emphasis on different developments in the Eastern and Western parts of Europe
throughout this part of history is extremely important, also for students who will specialise in
comparative politics.
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The suggestions for further improvement of the course in the future are very ambitious, and
seem to not only make the course better in itself, but to also provide a better fit of the course
within the wider programme structure. The reduced focus on European integration history,
and instead an increase the focus on different economic, political and social developments
across all of Europe, is very good. It complements the rest of the programme better, but also
adds a stronger historical understanding necessary to understand differences in political
systems today. Hence, it has the potential to also increase the integration of the two
disciplines in terms of content. As a take-home exam allows for more analytical questions,
this seems as a very good option that would also increase the progression in the programme. It
also partly addresses the students’ request of more feedback options. In addition, such an
exam also more easily allows for questions that encompass elements of relevance to both
history and comparative politics.

In sum, although being a course that is mainly taught by historians, using mainly historically
oriented literature, the actual content of the course has several connections to comparative
politics. It is more integrated than it would appear from a quick look at only formal indicators.
This has even further potential of being the case following the suggested changes by the new
course instructor.

EUR105 European Union Institutions and Politics

There is a new main course instructor also for the EUR105 course: Raimondas Ibenskas,
associate professor at the department of Comparative Politics. This course focuses on
institutions, political processes, and policy areas of the European Union, and has previously
also had a substantial part on European integration theories. Raimondas has made some
changes to the course compared to last year. Especially the part on theories of European
integration has been reduced to a one lecture overview, and instead broader aspects of politics
in the EU have been added, specifically lectures on interest groups, political parties and public
opinion. Raimondas also replaced the textbook by Hix and Hagyland with the one by
Lelieveldt and Princen. The latter is more recent, and also somewhat more basic than a rather
advanced text by Hix and Hgyland. Otherwise, most aspects of this very highly appreciated
course, remains the same, including the Jean Monnet module, allowing the introduction of a
practitioners’ perspective by inviting EU Commission officials and other practitioners, and
the digital deliverable group assignment.

The changes seem very reasonable, and address one aspect highlighted last year, if this was
really a first year (100-level) course in terms of scope and ambition. The current changes
make the course more in line with expectations of a first year course. Especially the part on
the theories on European integration was one of the few things the students | talked to last
year were considering to potentially change, due to being perceived as very difficult.
Raimondas also argues that the introduction of more lectures on interest groups, political
parties and public opinion provide them with important conceptual and analytical tools to
understand the EU politics and policy-making. This seems very reasonable to me. The change
in course literature is also in line with the recommendations | made last year.

The course instructor and most of the literature used in the course is firmly based in political

science, and the focus is very much on how the EU works today. There is no obvious
expectation to find much integration with the history discipline in such a course. However,
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when asked to consider historical aspects and perspectives in the course, Raimondas did
provide some interesting reflections, for example:

“The first lecture of the course and the readings assigned to it largely focus on the historical development
of European integration. One of the required readings is a 2011 article by Gary Marks on empires in Europe,
which extends the historical perspective back to the times of the Roman Empire and hopefully will help
students to place European integration in the last six decades in the long-term perspective.”

Moreover, Raimondas added that some historical changes are covered in the literature
assigned for the lectures on policies and institutions of the EU, as well as partly in the
readings to the lecture on European integration.

Another aspect that needs to be considered here is how the complementarity between
EUR103 and EUR105 might be affected by the changes of the two courses. As mentioned
above, the idea is to reduce the aspect of historical European integration in EUR103, in order
to have more room to cover broader European developments after WW?2. It is important to
coordinate between the courses to make sure not too much disappears.

My assessment is, that as the EU has changed (and continues to change) very much over the
decades, any student of the EU and the European integration process, must also learn about,
and understand, the historic developments that shaped those changes. In that sense, there is in
practice more integration of perspectives from the two disciplines than one might first assess
if only looking at instructors and authors disciplinary background. In fact, much like history
in itself being very interdisciplinary, | would argue that EU focused political science is to
some extent too. Different perspectives (history, but also law and economy) are essential in
order to understand the complex political development. It is thus not very surprising that some
of the texts by (European Studies oriented) political scientists, take a more interdisciplinary
approach in their writing, e.g. the article by Gary Marks.

Regarding the complementarity between EUR103 and EUR105, | would argue that there is an
interesting opportunity to consider increasing the integration between history and comparative
politics here. It does make sense to have specific lecture(s) on European integration history in
EUR105 rather than EUR103 (especially as some students take EUR105 it as a stand-alone
course). It allows EUR103 to keep the broader focus on Europe as a continent. Why not bring
in a teacher from history to give (a) lecture(s) on European integration history in EUR105?
Not only would it be a good use of resources and expertise, but it would also provide a more
obvious indicator of interdisciplinary studies to the students of the European studies bachelor
programme.

In sum, although being a course that is taught by political scientists, using mainly political
science literature, the actual content of the course has some historical connections. This
integration between the two academic disciplines (and departments) could potentially be
further increased. When the changes to the EUR103 comes into effect in the spring semester
of 2021, it would make sense to have at least one lecture by a historian on European
integration history, to provide a fuller overall history lecture on the historical context in which
the specific European integration developments took place.
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A potential new course in European studies at the second year

At the moment, European studies students specialize in either history or comparative politics
after year one and have no more courses together (see table 1). In the third year they have a
EUR-course, but as it is the exchange semester in the autumn, the students do not study
together.

Table 1 Structure of the European Studies Bachelor programme (BASV-EUR), 3 years

Autumn Spring
Yr1 | EXPHIL-SVEKS Examen philosophicum- skuleeksamen, | EUR103 Europa etter 1945: Ressursar, demografi,
10 p eller EXPHIL-SVSEM Examen philosophicum — gkonomi, 15 p

seminarmodell, 10 p EUR105 European Union Institutions, Politics, and

SAMPOL103 Faglege tilneermingsmatar og ideologiari | Policies (Jean Monnet Academic Module), 15 p
studiet av politikk, 10 p

EUR101 Examen facultatum - Innfgring i europeisk
historie og politikk, 10 p

Yr2 | Samanlikn pol Historia Samanlikn pol Historia
MET102 Samfunnsvit- HIS101 Oversyn over SAMPOL105 Stats- og HIS102 Oversyn over
skapleg metode, 15 p eldre historie til 1750, nasjonsbygging, 10 p nyare historie fra 1750,
SAMPOL115 Democracy 15p SAMPOL106 Politiske 15p
and Democratization, 15 p HIS113/114 Fordjuping | institusjonar i etablerte HIS115/116 Fordjuping
i eldre historie, 15 p demokrati, 10 p i nyare historie, 15 p
SAMPOL107 Politisk
mobilisering, 10 p

Yr 3 | Utveksling (exchange semester) Samanlikn pol Historia
SAMPOL260 HIS250
Bacheloroppgave i Bacheloroppgave i

samanliknande politikk, 10 p historie, 15 p

2 valfrie emne pa 200-niva (a | HIS203 Teoriar,
10 p) metodar og historiske
kjelder, 15 p

Comment: The light grey areas indicate the semesters focusing on European studies, i.e. the first year and the exchange
semester in the autumn of the third year. In the second year the students chose specialisation, dark grey indicating SAMPOL
courses and white indicating History. This specialisation also remains for the spring courses of the third year when the
students also write their bachelor essays.

Neither staff nor students find this situation optimal. The students have asked for another
European studies course, either at the second or third year. This is not only in order to study
more together, but to also get more in-depth knowledge from higher level European studies
courses. In addition, in the current structure, the students who specialize in comparative
politics study the SAMPOL courses in reversed order (see table 1), which makes it difficult,
and constitutes a large qualitative step, to study both methods and SAMPOL115 without
having studied the earlier SAMPOL courses first. For the students choosing history, the
structure of the history courses seems to be much less problematic, with a more logical order.

The idea to create a new European studies course at the second year would thus meet the
request of an additional European studies course at the advanced level. The suggestion to
substitute this new course with SAMPOL115 for the students who specialize in comparative
politics, would furthermore address the current issue of taking the SAMPOL courses in
reversed order. For the students specialising in history, it would not solve any structural issue.
A new EUR course would replace HIS113/114 Fordjuping i eldre historie. To what extent that
would create problems for the students (other than the obvious issue of lesser knowledge of
older history) is unclear, but should be considered during the continued process. It may be a
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reasonable trade-off for those students who chose the European studies programme rather
than the bachelor programme in history, similarly to the loss of in-depth knowledge in
comparative politics for European studies students specializing in comparative politics.

A final comment on the overall programme structure, and the integration of the two academic
disciplines: As the students write their bachelor theses in the specialisation discipline and not
in European studies, some of the students indicated last year that it would be nice to have
“their own” sub group of theses examinations focusing on European issues, and if possible,
together with the students with History specialisation. If this is at all practically possible to
arrange (at least for those who submit on time, and within each discipline) that would be a
relatively easy way to provide some additional integration in the programme, and a final sense
of ending the programme together as European studies students.

Potential content of a new second year European studies course

A new second year European studies course would be valuable to the programme, especially
if it is developed in cooperation between teachers from both departments. One way of
increasing the chance that a course would work for both sides is to have some degree of
choice regarding content for students e.g. in assignments and/or the exam. There is a tradition
of doing so from previous European studies courses, although, as discussed above, it may
decrease the actual integration of the subjects.

Initially | thought that Nordic politics (and history), or history of ideologies and actors
(parties) could be potential topics of such a course. But as there have been changes at the 200
level within SAMPOL where such topics are covered from the comparative politics side, this
would make less sense now for a new European studies course. Raimondas has suggested
another option: a course on the history and theories of European integration, since he reduced
the focus on the theories of integration in EUR105. Some of that content could be transferred
to the new course, and complemented with more historical perspective on European
integration. I think it is an interesting idea to combine knowledge of the historical times when
those theories were developed, and it could provide an opportunity to add in-depth knowledge
of the European integration theories to the programme again, when reduced in EUR105.

Another approach follows the suggestion by Michael Tatham (Comparative politics) to rather
emphasize learning academic skills. That would allow a more thematic approach in terms of
content, and potentially a closer connection to current research being done by members of
staff at both departments. | think this is an interesting idea in which the students may actively
engage in current research (history and political science) regarding some themes of relevance
for both disciplines, e.g. nationalism or migration — and perhaps combined with European
integration theories? It might even be possible to organise seminars to compare differences in
methods, style of writing, theoretical approaches, focus on contents etc. between research
publications by scholars from different disciplines, but on similar topics.

Concluding discussion

Starting with the integration of the comparative politics and history elements in the European
studies courses, this is on the one hand most visible in EUR101, as it is the only course with a
balance between the two disciplines regarding course instructors and course literature. The
integration in practice is somewhat reduced by the structure of the course with two distinct
halves, as well as the potential for students to choose to only focus on the reading material for
one of the parts, makes the integration less pronounced than it could be. Even some minor
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changes to the exam could potentially increase the integration, but a more thematic structure
of the lectures and the exam could increase the integration of the disciplines even further.

The EUR103 course, is a predominantly historical course (teachers and literature), but the
actual content of the course has several connections to comparative politics. It is more
integrated than it would first appear, in terms of content. The new main course instructor has
initiated a very good process to update the course, and make sure it complements the other
courses in the programme. There is potential of even further integration of perspectives from
both disciplines as part of the suggested future changes.

The EUR105 course, being taught by political scientists, using mainly political science
literature, still has some historical connections in the content of the lectures and readings. The
integration between the two academic disciplines could potentially be increased. One
suggestion is, following the changes to the EUR103, to have at least one lecture by a historian
on European integration history in EUR105. This could provide a fuller overall history lecture
on the historical context in which the specific European integration developments took place.

A new European studies course in the second year of the programme is a very good idea, and
also corresponds to requests from the students. To replace the SAMPOL115 for those students
that specialise in comparative politics would also solve the existing problem of the students
taking the SAMPOL courses in the reversed order. Students specialising in history would lose
one in-depth course on early history. But for both groups of students, this seems as a
reasonable trade-off as they do not study the programme of the individual discipline, but
rather the interdisciplinary European studies programme.

Regarding content of the new course, | like the idea of a course at the second year offering
training of academic skills, and a thematic approach. The opportunity for students to actively
engage in current research, and to compare differences in methods, style of writing, usage of
theory, focus on contents etc., between publications written by scholars from different
disciplines (but on similar themes) is really interesting. It does also offer opportunities to
utilize the expertise of the active researchers based in each department. It could also bring in
theories of European integration, which is now reduced in EUR105, and deepen the historical
understanding of the context in which the theories were developed.

Goteborg, 20 January 2020
Linda Berg
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Bakgrund

Detta ar min andra programrapport som sensor for Bachelorprogrammet i jamférande politik

vid universitetet i Bergen. Programledningen har i ar framfort ett nskemal om att jag ska

«Vurder vurderings- og undervisningsformene i BA-programmet. | hvilken grad
har BA-SAPO varierte nok vurderingsformer? | hvilken grad er det sammenheng
mellom vurderings- og undervisningsformer? Oppnar BA-SAPO malet om a tilby

varierte undervisnings- og undervisningsformer?»

Som underlag fér min rapport har jag intervjuat programledningen och studenter vid ett besok
i Bergen hosten 2019. Jag har &ven gatt igenom kursplaner och nagra utvalda

examensuppgifter (vurderingsuppgifter).

Allmant intryck

Mitt allmanna intryck ar att examensformerna (vurderingsformerna) ar val anpassade till de
undervisningsformer som erbjuds vid Bachelorprogrammet. Bade undervisningsformer och
examensformer varierar dessutom pa ett bra sdtt inom programmet. Speciellt med tanke pa
det stora antalet studenter och begransade antalet larare. Med det sagt finns det utrymme
for forbattringar och annu storre mangfald. Framférallt ser jag tva omraden med
forbattringspotential. For det forsta vore det bra om inslaget av muntliga évningar och
examensformer Okar. Det gar formodligen att 6ka inslaget av muntliga 6vningar inom
nuvarande ramar. Men, det ar svart att se hur inslaget av muntliga examensformer skulle
kunna Okas utan att resurser — framst i form av larare — tillfors programmet, da antalet
studenter ar mycket stort samtidigt som muntliga examensformer tar mycket larartid i
ansprak. For det andra ar de flesta 6vningar och nastan samtliga examensformer idag
individuella. Aven om individuell bedémning oftast &r att foredra (ur rattssakerhetssynpunkt
— betygen ska styras av individernas prestationer) praglas arbetslivet och dven akademin i
okande utstrackning av grupparbeten av olika slag. Det vore darfér bra om studenterna fick

Ova pa den typen av uppgifter under utbildningen i hdgre utstrackning — och majligen dven



tillata grupparbeten i begransad form dven pa examinationer. Nedan utvecklar jag mina

iakttagelser och slutsatser.

Undervisningsformer

De tva dominerande undervisningsformerna pa Bachelorprogrammet ar féreldsningar, somi
princip alltid ar lararledda, och seminarier, som vanligtvis leds av mastersstudenter.
Forelasningar forekommer frekvent under hela programmet, medan seminarierna
forekommer oftare de forsta terminerna (det ar generellt sett farre seminarier pa 200-
kurserna). Undervisningen ar ocksa mer omfattande under de férsta terminerna, med 10-12

timmar per vecka. Pa 200-nivan omfattar undervisningen 4-6 timmar per vecka.

Fordelningen av undervisningstid ter sig naturlig. Studenter har storre behov av stéd och
lararledd undervisning under sina férsta terminer. Den sammanlagda undervisningstiden ar
ocksa mer generost tilltagen dn motsvarande undervisningstid i Sverige och fullt

tillfredstallande. Kort sagt ser programmets grundlaggande struktur bra ut.

Nagot jag dock reagerar pa ar att studenterna har relativt fa seminarier pa hogre nivaer. |
Sverige dar monstret i regel det motsatta: seminarierna ar fler pa hogre nivaer an pa lagre
nivaer (samtidigt som antalet foreldsningar ar farre). Idén ar att man far mer tid att lasa pa
hogre nivaer, men sedan ocksa maste fa tid att ventilera det man har last ordentligt med en
larare. Den mojligheten verkar dock inte finnas i lika hog grad pa 200-kurserna. Visserligen
kan diskussion forekomma aven i samband med foreldasningar, men seminarier ger definitivt
storre utrymme for att klara ut missforstand och diskutera olika spar i litteraturen. Flera av
de studenter jag intervjuade under mitt besok i Bergen efterfragade ocksa fler seminarier pa
200-nivan. Fragan om seminarier ar dock till syvende och sist en resursfraga: det kostar att
ha seminarier. Dessutom ar tillgdngen pa lampliga seminarledare (mastersstudenter)

begransad.

Det ar heller inte uppenbart att seminarierna skulle gora stérre nytta pa hogre nivaer sa som

de ar organiserade idag. | Sverige leds seminarier — oavsett niva — alltid av larare. De



seminarier som erbjuds pa Bachelorprogrammet leds daremot av mastersstudenter. Det har
implikationer for nar seminarier ar lampliga att ha. Mastersstudenter kan sakert vara
lampade att leda seminarier pa lagre nivaer. Det ar dock inte sdkert att de ar lika lampade
att halla seminarier pa mer avancerade kurser, som kraver gedigna foérkunskaper av den som
haller i undervisning. Darfor ar det mycket mojligt att den prioritering man har gjort pa

Bachelorprogrammet ar valmotiverad.

Dock kan man fraga sig varfor man inte har fler lararledda seminarier. Det uppenbara svaret
ar att det skulle innebara en omajlig arbetsbelastning for lararna pa SAMPOL. Seminarier ar
endast mojliga att halla i mindre grupper (10-15 studenter), samtidigt som en enskild kurs pa
200-nivan kan ha uppemot 50-60 studenter. Att erbjuda studenterna ett en timma langt
seminarium skulle med andra ord innebara fyra timmar i klassrummet for lararen. Timmar
som istadllet hade kunnat laggas pa att ge samtliga studenter en fyra timmar lang férelasning.
Mot den bakgrunden forstar jag att det inte gar att ersatta samtliga studentledda seminarier
med lararseminarier. Ja, det skulle férmodligen vara svart att ens ersatta en mindre del av
mastersstudenterna med larare. Men, majligen skulle man kunna 6ka inslaget av lararledda

seminarier nagot pa 200-nivan.

Systemet med mastersstudenter som seminarieledare vacker ocksa fragan om likvardighet i
undervisningen. Vid samtal med studenterna har det framkommit att de upplever att
kvaliteten pa seminarieledarna varierar, dven om de flesta skoter sina uppgifter bra.
Tillgangen till mastersstudenter varierar ocksa mellan terminerna och ibland rader det sadan
brist pa seminarieledare att man far ta de som &r tillgangliga. Ledningen ar medveten om
problemet och har pa senare ar férsokt att styra upp seminarieledarna genom att koordinera
dem genom kontinuerliga lararledda informationsméten och tydligare instruktioner.
Systemet ar inte perfekt, men mitt intryck ar att det har blivit mycket battre pa att
kontrollera och hoja kvaliteten pa seminarieledarna de senaste aren och i dagslaget fungerar
mycket bra. Det ar dock viktigt att ledningen for Bachelorprogrammet fortsatter sitt
ambitiosa arbete for att kvalitetssakra seminarieledarnas kompetens och planerar for
forsorjningen av seminarieledare pa lang sikt. Viktigast ar formodligen att forsoka se till att
tillgdngen pa seminarieledarna blir jimnare 6ver terminerna: saknas kompetenta

mastersstudenter hjalper inte andra kvalitetssdkringsatgarder.



Ramarna for undervisningsformerna ar svara att gora nagot at utan att mer resurser tillfors
BA-programmet. Det mesta som kan goras ar redan gjort av programledningen. Och pa det
hela taget imponerar uppldgget. Pa sin hojd gar det att géra mindre justeringar. De

anmarkningar jag har haft ovan ska darfor inte ses som en kritik av programmet. Nagot som

det daremot gar att géra nagot at ar innehallet i undervisningsformerna.

Ett aterkommande tema i studenternas kommentarer ar att det mesta av innehallet pa
kurserna ar bra, men att de skulle vilja ha mer grupparbeten. Idag praglas arbetslivet alltmer
av “teamwork”. Aven inom akademin har samférfattande och forskningsprojekt med manga
deltagare blivit allt vanligare de senaste aren. Med andra ord efterfragar arbetslivet i allt
hogre utstrackning individer som kan arbeta i grupp. Samtidigt upplever studenterna att
undervisningsformerna pa Bachelorprogrammet erbjuder relativt fa mojligheter till
grupparbete. Det finns en medvetenhet om detta hos programledningen och man har under
senare ar forsokt oka inslagen av grupparbete. Till exempel erbjuds studenterna idag att
gora poddar tillsammans pa vissa kurser. Men, i stort praglas Bachelorprogrammet, som de
flesta andra undervisningsprogram pa universitet runt om i Norden, fortfarande av
individuella studier, dvningsuppgifter och examensuppgifter (se nedan). Min bedémning ar
dock att det gar att gora mer for att 6ka inslagen av gruppovningar — och att det vore bra for

att forbereda studenterna pa arbetslivets krav.

Ett forslag ar att 6ka inslagen av studentbeddmningar (det vill sdga att studenter ger
feedback pa varandras arbeten) pa vissa kurser. Till viss del forekommer sadana inslag redan
pa Bachelorprogrammet. Till exempel uppmanas studenterna att kommentera pa varandras
bacheloroppgaver. Men, det gar formodligen att introducera sadana inslag dven pa andra
kurser. | alla fall om det gar att motivera studenterna att faktiskt anstranga sig infor
uppgiften (i samtal med studenterna framgick det att den feedback de fick fran varandra
varierade kraftigt). Ett annat forslag ar att lata studenterna samarbeta om att presentera
litteraturen till de seminarier de har (se nedan). Jag tror dock att det basta sattet att oka
inslaget av grupparbeten ar att tilldata samforfattande vid examensuppgifter om det ar

mojligt (se avsnittet om vurderingsformer nedan).



En andra kritik som kom upp under mina samtal med studenterna ar att de skulle vilja ha fler
presentationer och andra muntliga évningar. De upplever att de har valdigt fa lararledda
muntliga presentationer under Bachelorprogrammet. Visserligen ar de studentledda
seminarierna delvis tankta att kompensera for detta, men studenterna hade garna sett att
de fick mer feedback fran larare. Det slar mig ocksa hur mycket Bachelorprogrammet skiljer
sig at fran motsvarande program i Sverige nar det galler lararledda muntliga presentationer.
Som namnts ovan har man som student ett stort antal ldrarledda seminarier pa
kandidatprogram i Sverige. Studenterna forvantas dven forsvara sina egna — och opponera
pa andras - kandidatuppsatser (motsvarande bacheloroppgaver) pa lararledda seminarier
(en timma per uppsats). Min bedémning ar att svenska studenter darfor far betydligt mer
lararledd handledning i muntlig presentation dn vad studenterna far pa

Bachelorprogrammet.

Givet det stora antalet studenter i relation till larare pa Bachelorprogrammet ar det
formodligen omajligt att na upp till samma niva som for de svenska studenterna, men det
borde rimligen ga att 6ka de muntliga inslagen pa de seminarier studenterna har idag.
Muntlig presentation ar trots allt en viktig fardighet bade inom akademin och arbetslivet i
ovrigt. Till exempel skulle man kunna ge studenterna i uppgift att muntligt presentera
litteraturen med hjalp av olika presentationsmedel (till exempel PowerPoint) enligt ett
roterande schema (nagra vid varje tillfalle). Det skulle inte krdva sarskilt mycket mer resurser
an i dagslaget och skulle géra muntliga presentationer till ett naturligt inslag i
seminariekulturen. Som namnts ovan skulle det dven ge studenterna mojlighet att 6va pa att
samarbeta i grupp. Majligen skulle det ocksa kunna 6ka likvardigheten, da inte seminarierna

blir lika beroende av seminarieledarnas kvalitet.

Examensformer (Vurderingsformer)

Bachelorprogrammet erbjuder en rad olika examensformer. De dominerande formerna ar
skoleeksamen och hjemmeeksamen. Hiemmeeksamerna varierar i langd och kan vara

alltifran 10 timmar till sex dagar. Studenterna ar i stort sett néjda med de nuvarande



examensformerna och anser att de varierar pa ett bra satt 6ver programmet. De har inget

alls att invanda mot skoleeksamerna.

Studenterna menade dock att hjemmeeksamerna kan vara stressiga. Framfoérallt galler det
de kortare hjemmeeksamerna. Men, samtidigt erkdnde de att de anstranger sig mer for att
ldsa pa innan kortare hjemmeeksamer, just med tanke pa att de har sa kort tid pa sig att
besvara fragorna. Det ar sdledes mojligt att de faktiskt lar sig mer pa de kortare
hjemmeeksamerna. Stress ar inte alltid nagot daligt i examenssammanhang. Jag bedémer

darfor att aven hjemmeeksamerna fungerar mycket bra i nuvarande form.

Ett annat 6nskemal som framkom vid mina diskussioner med studenterna ar att de skulle
vilja ha mojligheten att fokusera mer pa langre uppgifter med viss valfrihet om amnet i sina
hjemmeeksamer. Nagra av dem har haft den typen av uppgifter pa 200-nivan och var mycket
ndjda med dem. Dels da de kunde anpassa uppgifterna efter sina intressen (inom kursens
ramar) och dels for att de hade mer tid att ldsa in sig pa det amne de valt. Det vore mojligen
vart att fundera dver om man kunde 6ka inslaget av den typen av hjemmeeksamer — med
lite mer valfrihet och langre tidshorisont - framdver. Min egen erfarenhet av den typen av
examensuppgifter ar mycket positiv. De 6kar studentengagemanget och det blir dven
intressantare for lararen att ratta uppgifterna om studenterna viljer olika @mnen som de

fordjupar sig i (vilket inte ar en oviktig faktor).

Aven om de 4r néjda med de befintliga examensformerna kritiserar samtidigt studenterna
det faktum att det nastan helt saknas muntliga examensformer pa Bachelorprogrammet.
Kritiken sammanfaller med kritiken om fér fa muntliga évningar i undervisningen. Inte ens
bacheloroppgaverna examineras med seminarier. Som jag tidigare har varit inne pa ar det
emellertid svart att inféra muntliga lararledda examinationer av kostnadsskal, givet det stora
antalet studenter pa Bachelorprogrammet. Mojligen kan man inom nuvarande ramar infora
nagon form av muntliga examensformer, men de skulle formodligen inte racka till for att

tillgodose studenternas dnskemal.

En annan kritik som kan riktas mot examensformerna, givet studenternas kritik om att det

forekommer for fa grupparbeten under programmet, ar att samtliga kurser examineras



individuellt. Visserligen &r individuell examination normen pa samtliga
undervisningsprogram jag kanner till och dessutom (i alla fall i Sverige) ett lagkrav. Det
hindrar dock inte att man skulle kunna tillata relativt omfattande grupparbeten om de
samtidigt innehaller delar som kan beddémas individuellt. Pa vissa kurser pa
kandidatprogrammet pd Goteborgs universitet tillater vi till exempel studenterna att
samforfatta langre examinationsuppgifter under forutsattning att en kortare del ar
individuellt forfattad (till exempel nio sidor samforfattade text, samt tre sidor individuell text
mot slutet pa arbetet). Pa sa satt far studenterna 6va sig pa — och examineras delvis ocksa pa
— sin féormaga att samarbeta med andra studenter, samtidigt som det ar mojligt att ge dem
individuella omdémen. Framforallt tillater vi samforfattande nar studenterna sjalva har en
viss frihet att valja fraga och har relativt lang tid pa sig att skriva examen. Sadana uppgifter
Ovar studenterna pa att arbeta i grupp samtidigt som de inte ger alltfor stort avkall pa kravet
om individuell bedémning. En ytterligare fordel ar att det blir farre examina att ratta for
lararna (om man tilldter studenterna att skriva tillsammans med en annan student halveras
antalet uppgifter att ratta och tillater man dem att skriva ihop med tva andra studenter blir

det bara en tredjedel sa manga uppgifter att ratta).

Jag vet inte om det ar mojligt att infora liknande examinationsformer pa
Bachelorprogrammet, men om det ar det kan konceptet vara vart att prova. Majligen skulle
man da ocksa fa resurser 6ver for att faktiskt examinera studenternas arbeten muntligt (i
alla fall Iata dem kommentera pa varandras arbeten med lararen narvarande). Pa sa satt
skulle man kunna sla tva flugor i en small — bade 6ka inslagen av grupparbeten och infora
mer muntliga inslag i undervisningen och pa examinationer. Dock kraver en sadan reform att

sadana examinationsuppgifter ar lagliga och stimmer éverens med universitets regler.

Hanger undervisnings- och examensformer ihop?

Min beddmning ar att undervisningen pa Bachelorprogrammet ar val lampad for att
forbereda studenterna pa de examensformer som férekommer pa programmet.
Studenternas 6nskemal om mer muntliga inslag och grupparbeten i undervisning och

examensuppgifter paverkar egentligen inte den slutsatsen: har man inte nagra muntliga



examensuppgifter behdver man heller inte forbereda studenterna pa sadana genom
muntliga évningar. Studenterna ar ocksa eniga om att undervisningsformerna pa
programmet forbereder dem val fér de examensuppgifter som forekommer. Den enda
egentliga kritik som framkom vid mina samtal med studenterna ar att de ansag att de ibland
far for lite tillbakmelding fran lararna pa sina oppgaver, vilket de menar gor det svart att veta
vad man ska forandra i sina studier for att fa battre betyg. Dock papekade de samtidigt att
de som blir underkdnda vanligtvis far omfattande tillbakemelding, vilket underlattar att for
att forsta vilka fel man har gjort och vad man bor forbattra for att nd godkant. Givet den
stora mangden oppgaver som varje larare maste ratta ser jag det som naturligt att lararna
inte kan ge studenterna alltfér omfattande tillbakemelding, utan maste koncentrera sig pa
de studenter som behover mest hjdlp. En annan prioritering vore marklig. Med andra ord

hanger undervisnings- och examensformer ihop val pa Bachelorprogrammet.

Slutsats

Mitt samlande omddme ar att undervisnings- och examensformerna pa
Bachelorprogrammet hanger val samman. De varierar dessutom pa ett bra satt. Pa det hela
taget imponerar undervisningen och examinationsformerna pa Bachelorprogrammet. Det
finns dock en forbattringspotential. Studenterna efterfragar mer muntliga undervisnings-
och examinationsformer samt fler grupparbeten. Med tanke pa att muntliga presentationer
och grupparbeten blir allt vanligare inom bade akademi och arbetsliv ar jag bendgen att halla
med studenterna om att det hade varit 6nskvart med fler sadana inslag pa programmet.
Programledningen dr medveten om problemet och har férsokt att atgarda det. Men, det kan

formodligen goras mer.

Det skulle sannolikt kosta for mycket att inféra muntliga examinationsformer i nadgon storre
omfattning. Men, det borde ga att 6ka inslagen av muntliga 6vningar pa seminarier.
Framforallt om man gor det obligatoriskt for studenterna att presentera litteratur och
kommentera pa varandras arbeten. Mojligen skulle det aven kunna mildra de problem som

finns med varierande kvalitet pa seminarieledare.



Det vore dven onskvart att 6ka inslagen av grupparbete bade i undervisningen och (i den
man det ar mojligt) i examinationsuppgifter. Jag har ovan kommit med ett férslag pa hur
man skulle kunna gora det, genom att tillata studenter att samférfatta delar av sina
examinationsuppgifter (givet att de fortfarande skriver en kortare individuell del). Mitt
forslag bygger dock pa att det ar lagligt mojligt (och forenligt med universitetets regler) att
gora sa. Ar det inte det kan man dock fortfarande 6ka inslagen av grupparbeten i
undervisningen. Till exempel genom att studenterna ges i uppgift att presentera delar av

litteraturen tillsammans med andra studenter pa programmets seminarier.

Mina forslag till forbattringar ska inte ses som nagon tungt vagande kritik. Samtliga
undervisningsprogram jag kanner till i Norden har brister nar det galler mojligheter till
muntliga 6vningar och grupparbete. Den framsta orsaken ar att muntliga dvningar ar
kostsamma samtidigt som examinationer enligt lag ska vara individuella. Problemet ar
saledes till stora delar strukturellt: inom nuvarande ramar ar det helt enkelt inte mojligt att
fullt ut mota studenternas 6nskemal om mer muntliga 6vningar och grupparbete. Givet sina
strukturella férutsattningar imponerar Bachelorprogrammet bade med sin variation av

undervisnings- och examensformer och pa sattet de hanger ihop.
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